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* Definitie:
o Evaluatie (sub)nationaal onderwijssysteem

* VIaamse onderwijs
 ‘local authorities’ in Vlaanderen? Niet van toepassing

* Doel:
o Publieke verantwoording (accountability)

o Empirische ondersteuning onderwijsbeleid (evidence-
based)

ﬂ



* Evaluatievormen
o Onderwijsindicatoren
o Leerlingprestaties

o Kwalitatieve reviews van bepaalde aspecten van het
onderwijssysteem

o Gerichte evaluatie van beleidsmaatregelen
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34 (welvarende™) landen

Oprichtende lidstaten (1961):

» ] B Belgig* « 2= Noorwegen®
» B+l Canada® » == Dostenrijk”
i o B® Denemarken*  « [Ell Portugal®
« B [itsland® « T Spanje®
. .I s J B Frankriji* « B Turkije*

s = Griekenland® s == Verenigd Koninkrijk™

{ ~ O B 1 lerland® « == Verenigde Staten™

X ey « | B ltalig” « B= lIsland”
. s = | uxemburg® s B Jweden®
o == Nederland® « B Zwitserland*

Later toegetreden (alfabetisch, met jaar van toelating):

o Bl Australie® (1971) « g Mexico (1934)

o B Chili* (2010) o &l MNieuw-Zeeland™ (1973)
o B Estland® (2010) e gy Polen (1996)

== Finland* (1969) mmm Slovenig® (2010)

== Hongarije (1996) Em Slowakije (2000)

—= Isragl™ (2010) B Tsjechie (1995)

@ Japan® (1964) o e Zuid-Korea® (1996)

http://nl.wikipedia.org/wiki/fOESO
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1) Student outcomes

a) Op tijdstip t met oog voor verschillen tussen
leerlinggroepen

b) Meten van verandering hierin

c) Inrelatie met achtergrondgegevens
2) Onderwijsbeleid

a) Evaluatie beleidsmaatregelen

b) Input voor ontwikkeling
3) Feedback aan diverse onderwijsactoren

ﬂ



* Centraal aangestuurd

Wettelijke basis?

* Breder kader van evaluatie openbare diensten?
* Systematiek?

Table 8.2 Indicators of a sirategic approach to education system evaluation in OECD countries (2012)

A plan to priortise further collecion of information and a mapping of ~ Australia; Czech Republic; Hungary; lsrael Netherands; Slovak Republic
exisfing information against educabon system prorfies

A mapping of existing informalion agamet educafion system prontes  France; loeland; Ireland; Northemn Ireland (LIK)
A plan to priortize further collection of information Belgum (French and Flemish Communities); Chile; Finland; Slovenia; Span

Meither Austria; Denmark; laly; Korea; Luxembourg; Mexaco; New Fealand;
MNorway; Poland; Sweden

Note: Canada — all provinces/temtories either have a mapping in place or plan the pniontisation of mformation collection.

Source: Denved from mformation supplied by countries participating im the OECD ERewview. The table should be interpreted as
providmg broad mdications only, and not strict comparabihity across countries.
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e (Criteria en standaarden

* Methoden en instrumenten




* ‘National curriculum goals’ & ‘national standards’ (c.q.
Vlaanderen)

* Vergelijkingen over tijd
* Specifieke beleidsmaatregelen

OpmerKking:
vooropstellen doelstellingen (performance targets)?

o alle landen behalve Belgie, Tsjechie, Slovakije, Griekenland,
Luxemburg en Portugal

o wel op Europees vlak

ﬂ



Box 8.3 Benchmarks for education systems: European Union

The European Umon sets objectives for ifs member education systems. The following
benchmarks are supposed to be achieved by 2020:

s At least 95% of children between the age of four and the age for starting compulsory
primary education should participate m early cmldhood education.

s The share of 15-year-olds with insufficient abilities in reading, mathematics and science
should be less than 15% (specifically as measured by and defined m OECD’s PISA).

o The share of early leavers from education and traimng should be less than 10%.

» The share of 30-34 year-olds with tertiary educational attainment should be at least
40%.

= An average of at least 15% of adults (age group 25-64) should participate in lhifelong
learming.

This has prompted strategies to monitor results m member countnies and the setting of
specific targets within counines. For example, Porfugal has developed the following annual
mdicators to momitor progress towards the achievement of the targets: (i) early leaving rates at
the ages of 14, 15 and 16; (i) the proportion of students who repeat grades in the first, second
and thard cycles of basic education and in secondary education; (7ii) the proportion of students
with a mark above the passing level in each national Portuguese language and mathematics
tests/examinations in both basic and secondary education.

Sources: Enropean Commission, Lifelong Leaming Pohcy, htip:/ec europa. ew/education/lifelong-learning-
policy/framework_sn_him;, Santiago et al. (2012).




e (Criteria en standaarden

* Methoden en instrumenten
o Onderwijsindicatoren
o Nationale peilingen
o 'specific reviews’
o Internationale peilingen
o Enquétes bij stakeholders
o Nationale examens
o Longitudinaal onderzoek
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Onderwijs in Vlaanderen

Overzichten

U bent hier: Onderwijs en Vorming = Overzichten = Onderwijsstatistieken

Overzichten \/|laams onderwijs in beeld en in cijfers

Startpagina >
Pag Cijfermatige overzichten van de belangrijkste basisgegevens over het Vlaams onderwijs
In een notendop >
Brede kijk >

Eurydice Flanders >

Onderwijs in beeld brengt de belangrijkste kerngetallen

Onderwijs in cijfers wijdt aan elk onderwijsniveau een apart hoofdstuk
Statistische jaarboeken

Internationale indicatoren

Onderwiistermen eire Onderaijsstatisticken

Jaarverslagen inspectie >

In beeld en in cijfers »

VRIND >

Contact >




Onderwijs & vorming

U bent hier : |ckalestatistieken = cijfers per domein > onderwijs & vorming

Kant-en-klare rapporten

Deze rapporten zijn opgemaakt om je te:
voorzien van de basisgegevens. 7e kunnen
weergegeven worden in html, excel en pdf.:

?) over deze site

Maak zelf een rapport

Bij deze rapporten kan je aan de hand van
drill up/down zeer gedetailleerde gegevens

opvragen doorheen de jaren. \[‘ sitemap

Kubussen

Niet beschikbaar !

|

f/[ in de kijker

t’ cijfers per domein
f projecten

TIPS f gebruikersinfo
voor gebruik

“ gebiedsindelingen

N ?gj Lokale Statistieken

KU LEUVEN

http://aps.vlaanderen.be/lokaal/domeinen/onderwijs_vorming.html



* |n alle OESO-landen, behalve Griekenland en Portugal
* Vergelijkingen

o Volledige cohorten of steekproeven leerlingen
o Consistente inhoud over de tijd

ﬂ



Table 8.3 National assessments in OECD countries (2012)

Mational agsessments (excluding international student assessments)

FULL COHORT - Years 3, 5, T and 9: reading, writing, language conventions (spelling, grammar and punciuation) and numeracy

Australi
4 SAMPLE - Years b and 10- ICT, civics and aitizenship; Year b: science.
Austria FULL COHORT - Years 4 and 8: mathematics and German; Year §: English.
Belgium (Fr) FULL COHORT - ISCED 1, 2 and 3: subjects are rotated on the basis of 3-year cycle, e.g. mathemafics in 2011/12. A 3-year tesfing plan is
; developed for this. The test is conducted for the purpose of identifying individual leaming needs.

Belgium (FL) SAMPLE - No systematic assessment of parficular leaming areas or educational levels. For example at ISCED 1: mathematics m 2002 and
2009; Duich mn 2002 and 2007; emaronmental studies in 2005 and 2010; French in 2008; ICT in 2012.

Canada SAMPLE - Year 8: mathematics, reading and scence on a J-year cycle with the focus on one of these subjects.
FULL COHORT - Year 4: language and communication, mathematics, comprehension of natural, social and cultural environments;

Chile Year § (iested on aliemate years): Spanish, communication and mathematics; Year 10: mathematics, language, science, social studies;
Year 11: foreign language

E{;‘:ﬁ‘mh FULL COHORT {under development) — Years 5 and 9: Czech language, foreign language and mathematics.

Denmark FULL COHORT - Years 2, 4, 6 and 8: Danish; Years 3 and b: mathematics; Year [- English; Year 8: geography, biology and

physice/chemistry




* Bij peilingen bij volledige cohorten

o Vaak ‘school accountability’ of op zijn minst ‘school self-
evaluation’

o Gevaren (high-stakes)
» school rankings
* ‘cheating and test manipulation’

 VIaanderen combineert beste van twee methoden

(paralleltoetsen), maar misschien te weinig consistentie in
iInhoud van de peilingen

o cf. Nederland: PPON en JPON (wiskunde en
Nederlands in Groep 4 en 8)

ﬂ



* VIaanderen combineert beste van twee methoden

(paralleltoetsen), maar misschien te weinig consistentie in
iInhoud van de peilingen

o cf. Nederland: PPON en JPON (wiskunde en
Nederlands in Groep 4 en 8)

o Analyses en design IDP en OVSG-toetsen?

« Cf. capacity: Ensuring adequate evaluation capacity at the sub-
national level

o Internationale onderwijspeilingen (TIMSS en PIRLS)?

ﬂ



 Elektronische afnames?

o Vb. Denemarken
« Adaptieve computerafname
« schoolfeedback na 1 dag

e Evenwicht betrouwbaarheid en validiteit?

o Meerkeuzevragen ~ ‘limited skills and encouraging
superficial learning’

ﬂ



Table 8.4 Testing formats used in national assessments (2012)

WS ot wiimussl T oo O
questions calculations and answers

Austria 1;2 Yes Yes Yes No Yes Yes
Australia 12 Yes Yes Yes No No No
B_elgium (Fr.) 123 Yes Yes Yes Yes Mo Mo
Belgium (FL)! 123 Yes Yes No Yes No NO
Canada 2 Yes Yes Yes No No No
Chile 123 Yes No Yes No No No
Czech Republic 12 Yes Yes No No No No
Denmark’2 12 Yes Yes Mo Mo Mo Mo
Estonia 1 Yes Yes Yes Mo No Mo

Finland! 12 ¥es Yes ISCED 2 onty Mo ND ISCED 2 only
France 1.2 Yes Yes Yes Mo Mo Mo
Hungary 123 Yes Yes No No No No
lceland 1;2 Yes No ISCED 2 only ISCED 1 only ISCED 2 only No
Ireland 1 Yes Yes No No No No
Israel 12 Yes Yes Yes Mo Mo Mo
italy 1.2.3 Yes Yes Yes Mo Mo Mo




* |EA: International association of the study of educational achievement
o TIMSS: wiskunde en wetenschappen in Grade 4 & 8
o PIRLS: lezen in Grade 4
o Information technology, civics education
* OESO
o PISA: geletterdheid in wiskunde, lezen en wetenschappen bij 15-
jarigen
o TALIS (teaching and learning international survey): leerkrachten en
directie
* Europese Commissie

o ESLC (European Survey on Language Competences): vreemde
talen in ISCED 2/3

ﬂ



Table 8.5 OECD country participation in international achievement studies (2012)

Study first joined First-time participants
1863-67 First Intemational Mathematics Study (FIMS) Australia, Belgium, Finland, France, Germany (FRG), Japan, Netherands, Sweden,
United Kingdom (England and Scofland), United States
1968-72 First International Science Study (FISS) Hungary, Italy, New Zealand
1977-81 Second International Mathematics Study (SIMS) Canada (Briish Columbia and Ontario), Luxembourg, United Kingdom (Wales)
1982-86 Second International Science Study (SI1SS) Canada (other provinces), Korea, Norway, Poland
1593-97 Third International Mathematics and Science Austria, Czech Republic, Denmark, Greece, lceland, Ireland, Mexico, Portugal,
Study (TIMSS 1995) Slovak Republic, Spain, Switzerland
1597-2001 Third International Mathematics and Science Chile, Turkey
Study Repeat (TIMSS-R 1929)

2000 Programme for International Student Assessment All OBECD countries, except Chile and Isragl (PISA+ in 2002), the Slovak Republic
and Turkey (PISA 2003), Estonia and Slovenia (PISA 20086)

Source: International Association for the Study of Educational Achievement and OECD websites.




* Vergelijkende informatie voor het bepalen van sterktes en
zwaktes van een land

* Competitiviteit tussen landen

o Beschouwd als indicator van toekomstige economische
competitiviteit

* Geen longitudinaal onderzoeksdesign!
o Puur correlationeel, niet causaal
o Cf. ook peilingsonderzoek

ﬂ



Table 8.6 The use of stakeholder surveys in the OECD (2012)

Stakeholders Countries administering surveys
Students, parents and teachers Australia, Austria, Flemish Community of Belgium', Chile, Hungary', lceland, New Zealand!, Norway, Poriugal, Sweden
Students and parents Ireland, italy, Netheriands, Poland
Students and teachers Canada’, Estonia, Israel, Northem Ireland (United Kingdom)
Students French Community of Belgium, Finland’, Spain
No stakeholder surveys Czech Republic, Denmark?, France, Korea, Luxembourg, Mexico, Slovenia, Slovak Republic

Notes: (1) In the Flemush Comnmmity of Belgmum, Canada, Finland, Hungary and New Zealand this 1s part of the national
sample student assessments. In Hungary there may also be ad hoc surveys. (2) In Denmark, there 1s a central framework to
collect feedback from parents which local authonties can choose to use.

Source: Denved from information supplied by countries participating 1n the OECD Rewiew. The table should be interpreted as
providmg broad indications only, and not sinct comparability across countnes.




* Kwalitatieve feedback van studenten
o Bv. Denemarken, Copenhagen: annual student survey
o Eventueel in Vlaanderen via de peilingen?




Table 8.7 Availability of longitudinal information for education system evaluation (2012)

Availability of longitudinal information Systems in which this is available
The progression of individual students: Australia, Canada (this varies among provinces/temitories), France
The progression of student cohorts;
Future studies/professional pathways of graduates
The progression of individual students; Austria, Slovenia, Finland, Hungary
The progression of student cohorts
The progression of student cohorts Chile (since 2007}, Denmark, Haly (since 2008/08), Portugal (since 2007/08)
The progression of individual students Luxembourg, Mexico, Norway (ISCED 3)
Longitudinal research programmes Belgium (Fl.), Estonia, Ireland, Israel, Netheriands, New Zealand, Norway, Poland
Mo longitudinal information Belgium (Fr.), Czech Republic, lceland, Korea, Slovak Republic, Spain, Sweden,

United Kingdom {Northern Ireland)

Source: Denved from information supplied by countries participating in the OECD Rewiew. The table should be interpreted as
providing broad indications only, and not stnict comparability across countnes.




* Belang:

o Vvaststellen van verschillen in leerlinggroepen op
eenmalige toets is niet voldoende om uitspraken te
doen over gelijkekansen (equity)

* New Zealand: National student number

ﬂ



e Nationale examens

* Specific reviews

o Bv. Zweden: inspectie houdt thematische reviews, bv.
over pesten op school of vakdidactiek

ﬂ



 Beantwoordend aan informatiebehoeften op
systeemniveau?
o Voldoende breed
o Ook gericht op ‘equity goals’

* Verzameling van basis demografische kenmerken van leerlingen en
scholen

* Afstemming op onderwijsdoelen

o BuV. ‘cross-cutting competencies’ of ‘apply learning in real-life
settings’

* Garantie van vergelijkbaarheid over tijd en over scholen
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Capacity

Table 8.8 Capacity for evaluating the education system and sub-national systems (2012)

Conducting evaluations on identified priority areas Evaluating sub-national education systems

within the education system
Central education authority or government, state education State education authoriies or governments (mainly for
Ausfralia authorifies or governments; audit office; research insfitutes; government schools only); some systemic non-
other (Productivity Commission, external validators) government school systems conduct system evaluation
Central Agency (Federal Institute for Education Research, State education authorifies; research insfitutes
Austria Innovation and Development of the Austrian School System, (Universities, University College of Teacher Education,
BIFIE); research institutes); national statistical office; audit office other scienfific institutions)
5 Central education authority; research instifutes; other (umbrella
Belgium (F1) organisations for schools) a
Belgium (Fr.) Central education authority, Inspectorate a
Canad Provincialterritorial education authorities (ministries of education); ProvinciaWterritorial education authorifies
Council of Ministers of Education, Canada (ministries of education)
Chile Central agency (The Quality of Education Agency) Central agency (The Quality of Education Agency)
Czech Republic Central education authority (Ministry of Education, Youth and Czech School Inspeciorate; regional education authorifies
Sports); Czech School Inspectorate; regional education authorities {14 regional education sub-systems)
Central education authority, central agency (Quality and Central education authority; central agency
Denmark Supervision Agency); research insfitutes; local education (Quality and Supervision Agency); research insfifutes;
authorities local education authorities
n Cenfral education authority, central agency (National Agency a

for Education); Swedish Schools Inspectorate




e Dataverzameling

o Inzet leerkrachten (bv. Franstalige Gemeenschap,
Nederland)

o loetsassistenten
* Garantie objectiviteit en credibiliteit
o loetsassistenten

ﬂ
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Reporting and use of results

Table 8.9 National reporting on the resulis of education system evaluation (2012)

cpoteon Nl Ml e rets hersnal e

specific publication report from international . evaluat:u:nu in portal mhn_nl

themes siudent assessments  national priority areas evaluations
Australia Yes Yes Yes Yes Yes Yes Yes
Austria Yes Yes Triennial Yes Yes No No
Belgium (FL) Yes Yes No Yes Yes No Yes
Belgium (Fr.) Mo No Mo No Mo Mo Yes
Canada No ¥es ¥es Yes No Yes Yes
Chile Yes No Yes Yes Yes Yes Yes
Czech Republic Yes Yes Yes Yes Yes Yes Yes
Denmark Yes ¥es Mo Mot No MNo Mo
Estonia No Yes Yes No Yes Yes Yes
Finland No No No No Yes No Mo
France Yes ¥es ¥es Yes Yes MNo Mo
Hungary Yes Yes Yes Yes Yes Yes No
lceland Yes MNo MNo No! Yes NO No
Ireland Yes Yes No Yes No Yes No
Israel Yes Yes Yes Yes Yes Yes No
ttaly Yes Yes Yes Yes Yes Yes No




Vlaanderen:
o One-stop-shop ontbreekt
o (Geen ‘performance tables’
* Communicatie en disseminatie
o Vlaanderen: ‘Stakeholder discussion’
o Schoolfeedback, parallelproeven
* [nformatiesystemen
o Bv. doorstroming leerlingen (school- en systeemniveau)
* Verenig onderzoeksgemeenschap met beleidsmakers
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* Breed concept van systeemevaluatie

v Keuze metingen o.b.v. kwaliteit en niet 0.b.v.
beschikbaarheid

* Kaderen binnen bredere context van evaluatie publieke
sector
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v Ontwerp kader voor onderwijsindicatoren
v Monitor bereiken leerdoelen leerlingen
* Verzamel ook kwalitatieve informatie

* Meten van veranderingen in de tijJd en vooruitgang van
iIndividuele leerlingen

v’ Verzamel voldoende achtergrondinformatie voor
monitoring equity

ﬂ



* Bewaak en verzeker centrale competenties
* Promoot de ontwikkeling van evaluatiecompetentie
v Bewaak objectiviteit en credibiliteit




* Versterk de analyse van resultaten van evaluaties op
systeemniveau voor planning en beleidsontwikkeling

v Communiceer resultaten naar stakeholders
* Ondersteun monitoring op lokaal niveau (schoolniveau)
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* Interessante review

* Nuttig voor bekijken Vlaams onderwijsbeleid

* ‘alles kan beter’

* One small step now may become a giant leap for history
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